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“IDEAL teachers are individuals who see themselves as bridges over which students can cross, then, having facilitated their crossing, joyfully collapse, encouraging them to create their own bridges.”
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Introduction
Quality assessment alerts teachers to necessary changes in instructional strategies and alerts students to needed changes in learning. In constructing classroom assessment, a major concern is that assessment items call for particular types of performance indicated in the specific learning outcomes pertinent to each instructional activity and content goal. Proper balance using a variety of assessments, including performance assessment, improves validity. 

Classroom assessments include a variety of assessment strategies, items for all topics included in instruction and a balance of questions at different difficulty levels. The teachers' role is key in determining the purpose of assessing since assessments profoundly influence what students study. If students believe factual recall will be emphasized, students will learn facts. If assessment requires students to apply principles and theories, to analyze, synthesize and make judgments they will learn to use higher-level thinking skills. Assessments provide teachers with tangible evidence of outcomes from instruction and confirmation concerning the effectiveness of their instruction. 
The Big Idea

Making Best Practices, Common Practices
“create a variety of assessments, to be used throughout the lesson, which are aligned with learning goals (knowledge, skills, and vocabulary”

Goal: To create assessments which:

· effectively guide and provide evidence for student achievement of established learning goals;

· measure understanding/learning according to Bloom’s Taxonomy or the 6-Facets of Understanding; and

· allow for differentiation, as well as, on-going feedback for specific learning goals (what students will know and be able to do).
Key Questions to ask about assessment: 

· Does the assessment reflect the content standard(s)? 

· Do the items measure students' ability to perform the content standards? 

· Does the assessment provide sufficient information to make decisions about whether students have reached a given level of proficiency? 

· Does the assessment reflect the instructional program, the teaching resources and the instructional methods? 
· Does the assessment reflect the information presented in the classroom?
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To begin at the beginning, the choice of tasks for classroom work and homework is important. Tasks have to be justified in terms of the learning aims that they serve, and they can work well only if opportunities for pupils to communicate their evolving understanding are built into the planning. Discussion, observation of activities, and marking of written work can all be used to provide those opportunities, but it is then important to look at or listen carefully to the talk, the writing, and the actions through which pupils develop and display the state of their understanding. Thus we maintain that opportunities for pupils to express their understanding should be designed into any piece of teaching, for this will initiate the interaction through which formative assessment aids learning. 
Black, P. & Wiliam, D. 1998. Inside the Black Box: Raising standards through classroom assessment, King’s College, London. 
On-going Assessment                                                A Diagnostic Continuum

	Feedback and Goal Setting



	Preassessment

(Finding Out)
	Formative Assessment (Keeping Track &    Checking-Up)
	Summative Assessment
(Making Sure)

	

	
	

	Pre-test            Graphing for Greatness Inventory                    KWL                                Checklist                       Observation                    Self-evaluation               Questioning     Triangle Trivia
	Conference                         Peer evaluation                3-minute pause               Observation                     Talk-around          Questioning                  Exit Card        Windshield Check                      Portfolio Check               Quiz                           Journal Entry                Self-evaluation       Hunt for Solutions   RAFT                Choice Board


	Unit Test                   Performance Task         Product/Exhibit          Demonstration            Portfolio Review   Triangle Trivia


Assessment Terminology

Preassessment is:                                                                                                    any method, strategy or process used to determine a student’s current level of readiness or interest in order to plan for appropriate instruction.   
Preassessment:
·  provides data that can determine options for students to  to take in information, construct meaning, and to  demonstrate understanding of new information
·  helps teachers anticipate differences before planning challenging and respectful learning experiences
·  allows teachers to meet students where they are
Formative Assessment is:

a process of accumulating information about a student’s progress to help make instructional decisions that will improve his/her understandings and achievement levels. 
Formative Assessment:
·  depicts student’s life as a learner
·  used to make instructional adjustments
·  alerts the teacher about student misconceptions  “early warning signal”

·  allows students to build on previous experiences
·  provides regular feedback
·  provides evidence of progress
·  aligns with instructional/curricular outcomes
Summative Assessment is:

a means to determine a student’s mastery and understanding of information, skills, concepts, or processes.
Summative Assessment:
·  should reflect formative assessments that precede it
·  should match material taught
·  may determine student’s exit achievement
·  may be tied to a final decision, grade or report
·  should align with instructional/curricular outcomes
·  may be a form of alternative assessment
The intent of good assessment practice is to collect student data and make sense of it in order to change teaching and learning in a positive proactive direction. Another key element is the component of student self-evaluation and the power it generates. 
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Assessment procedures identify needs and resources, replace hypotheses with facts, identify causes of problems rather than symptoms, facilitate informed decision-making, goal setting and monitoring. A goal in assessment for learning is to develop the capacity at the school and division level to manage and implement change that enhances student learning.
Format Criteria 



Selected Response
to Create Classroom/Division Assessment Items Aligned with the Standards of Learning Tests
Performance Assessment

WHAT IS IT? Performance assessment is a form of testing that requires students to perform a task rather than select an answer from a ready-made list. For example, a student may be asked to explain historical events, generate scientific hypotheses, solve math problems, converse in a foreign language, or conduct research on an assigned topic. Experienced raters--either teachers or other trained staff--then judge the quality of the student's work based on an agreed-upon set of criteria. This new form of assessment is most widely used to directly assess writing ability based on text produced by students under test instructions. 

HOW DOES IT WORK? Following are some methods that have been used successfully to assess performance: 

· Open-ended or extended response exercises are questions or other prompts that require students to explore a topic orally or in writing. Students might be asked to describe their observations from a science experiment, or present arguments an historic character would make concerning a particular proposition. For example, what would Abraham Lincoln argue about the causes of the Civil War? 

· Extended tasks are assignments that require sustained attention in a single work area and are carried out over several hours or longer. Such tasks could include drafting, reviewing, and revising a poem; conducting and explaining the results of a science experiment on photosynthesis; or even painting a car in auto shop. 

· Portfolios are selected collections of a variety of performance-based work. A portfolio might include a student's "best pieces" and the student's evaluation of the strengths and weaknesses of several pieces. The portfolio may also contain some "works in progress" that illustrate the improvements the student has made over time. 

These methods, like all types of performance assessments, require that students actively develop their approaches to the task under defined conditions, knowing that their work will be evaluated according to agreed-upon standards. This requirement distinguishes performance assessment from other forms of testing. 

WHY TRY IT? Because they require students to actively demonstrate what they know, performance assessments may be a more valid indicator of students' knowledge and abilities. There is a big difference between answering multiple choice questions on how to make an oral presentation and actually making an oral presentation. 

More important, performance assessment can provide impetus for improving instruction, and increase students' understanding of what they need to know and be able to do. In preparing their students to work on a performance task, teachers describe what the task entails and the standards that will be used to evaluate performance. This requires a careful description of the elements of good performance, and allows students to judge their own work as they proceed. 

WHAT DOES THE RESEARCH SAY? 
Active learning. Research suggests that learning how and where information can be applied should be a central part of all curricular areas. Also, students exhibit greater interest and levels of learning when they are required to organize facts around major concepts and actively construct their own understanding of the concepts in a rich variety of contexts. Performance assessment requires students to structure and apply information, and thereby helps to engage students in this type of learning. 

Curriculum-based testing. Performance assessments should be based on the curriculum rather than constructed by someone unfamiliar with the particular state, district or school curriculum. This allows the curriculum to "drive" the test, rather than be encumbered by testing requirements that disrupt instruction, as is often the case. Research shows that most teachers shape their teaching in a variety of ways to meet the requirements of tests. Primarily because of this impact of testing on instruction, many practitioners favor test reform and the new performance assessments. 

Worthwhile tasks. Performance tasks should be "worth teaching to"; that is, the tasks need to present interesting possibilities for applying an array of curriculum-related knowledge and skills. The best performance tasks are inherently instructional, actively engaging students in worthwhile learning activities. Students may be encouraged by them to search out additional information or try different approaches, and in some situations, to work in teams. 

Suggested Type of Performance Assessment:
RAFT (Choice Board kicked-up-a-notch) 

A RAFT is an engaging, high level strategy that encourages writing across the curriculum. It provides a way for teachers to encourage students to:

· Assume a Role,

· Consider their Audience,

· Write in a particular Format,
· Examine a Topic from a relevant perspective.

All the above can serve as motivators by giving students CHOICE, appealing to their INTERESTS, and LEARNING PROFILES, and adapting to individual READINESS LEVELS.

SAMPLE RAFT:

Metric Unit

R.A.F.T.

Choose one of the following RAFT options:

	Role
	Audience
	Format
	Topic

	Meter
	Millimeter
	Rap/song lyrics
	How to become as big as me

	Meter
	Kilometer
	Dialogue between a son and his father
	I want to grow to be like you

	Meter
	All metric units
	Lecture
	How to be a part of a family

	Kilometer
	Millimeter
	Letter to lost brother/sister
	You are important to me, I’m not the same without you

	Kilometer
	Meter & centimeter
	Directions
	How to grow up and be big and strong, like me

	Other ideas?!? Ask for Approval
	
	
	


“Assessment is today’s means of understanding how to modify tomorrow’s instruction.”



Carol Tomlinson 
Resources
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· Planning for Assessment

· Creating Assessments

· Analyzing assessment Results
· Next Steps
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Your RAFT must show that you understand the following concepts:


Show how different units within the metric system compare to one another


Show how to convert to different units in the metric system


Includes a minimum of three metric units
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